The present research was born out of concern to evaluate the perspective of pre-university students who enrolled in the Malaysian Higher School Certificate program regarding the use of PBL in ESL classroom as well as their perceptions of student-peer collaboration and student-facilitator collaboration involved in the learning process.
PBL in ESL Classroom
Mathews-Aydinli (2007) argues that PBL shares the same characteristics with other approaches which require students to use the target language rather than being drilled with predetermined language structures. This is because PBL demands students to negotiate meaning by interacting with each others such as the peers, the facilitators and the texts they are working with. This interaction allows the students to express their opinion and look at things critically. At the same time, they can observe their peers' learning strategies and hear how the language is used by others. Advantages of incorporating the problem-based learning in ESL classroom are discussed below in detail.
I. Promoting Content and Language Learning
PBL is believed to promote both content and language learning. This is because students need to read various sources and interact with each other in order to gather, analyze and synthesize the information. Through this reading and interaction, they develop their vocabulary as well as reading and speaking skills. This is agreed by Mathews-Aydinli (2007) who has incorporated PBL into language learning and claimed that it engages the students in learning how to learn and at the same time learn the language and content. This is inline with what has been pointed out by Baden and Major (2004) that less proficient students develop their language proficiency when they speak and listen to better students in their group.
Hence, when applied in an ESL classroom, PBL gives opportunities for the students to use the second language (L2) in an authentic learning environment as they are working on real life problems. Through the meaningful interaction and negotiation, they do not only build up their language skills such as speaking and listening but also improve their soft skills and develop their interpersonal intelligence.
Developing Affective Domain
Mathews-Aydinli (2007) pointed out that problem-based learning offers affective benefits in the form of raising learners' motivation and autonomy. McDonough & Shaw (2003) affirm that autonomy given in PBL has great positive impacts on ESL learners who face failure more than success in language learning. Thus problem-based learning could be considered as one of the platforms to develop students' motivation and autonomy that are needed in improving their language competence and performance.
Promoting Holistic Development
Besides raising learners' motivation and autonomy, PBL has other benefits to offer for the holistic development of the ESL learners as explained by Duch (1998) which are:
Improved-Self Direction
In PBL, students do not totally depend on the teachers to provide them knowledge but they work independently as a group to gain the knowledge. As they solve the problem given, they decide which resources to use such as articles, books, programs etcetera. This activity is performed more for PBL students than traditional approach students (Albanese & Mitchell, 1993) . As a result, the students become more responsible in regulating their learning.
Comprehensive understanding and better skill development PBL provides meaningful and applicable aspect of the classroom materials. In PBL, the teachers use real life problems and solving such problems requires comprehensive thinking. Students tend to develop complex thinking skills to solve higher level of problems (Aspy et al., 1993 ) such as working with group dynamics, peer evaluation or how to present and defend their plans (Delafuente et al., 1994) .
especially true in ESL classroom as students need to practice their language, listen to others and get feedback from their friends.
Self motivated attitude increases as they progress in the learning process Thanasoulas (2002) affirms that the more student gain knowledge about the problem, the more satisfied and motivated they become. Thanasoulas further argues that the feeling of satisfaction is a significant factor in reinforcing achievement behaviour. This notion implies that PBL could be used as one of the approaches to motivate the students and maintain their excellent achievement. In contrast to traditional classroom setting, it totally depends on the teacher to motivate the students and sustain the motivation level (Dornyei, 2001) . As a result, students often feel less motivated if the teacher does not possess the necessary skills to motivate them.
Higher level of learning
Higher level of learning takes place as students read, think, explore, discuss, analyze, and synthesize knowledge to find solutions to the real life problems. Through the higher level of learning, the students develop their reasoning skills and become more critical, analytical and matured in giving opinions and ideas thus enable them to face challenges in their daily life. This is inline with the aim of the ministry to enhance critical and creative thinking skills (CCTS) among students.
In short, it is through PBL that students are given more autonomy to plan and decide on their learning and gain benefits from shouldering the responsibility of regulating the learning. All these benefits are not offered in a teachercentered traditional classroom where teachers use chalk and talk technique and avoid mutual interactions.
Teacher's roles in PBL
In PBL, teachers become an active designer of curriculum and a facilitator of learning (Barrows, 2001 ). Barrows emphasizes that as a curriculum designer, teachers not only implement externally made curriculum decisions but also actively participate in the curriculum planning process. This is because the teachers have to select and structure problems so that they address both the important content objectives of the curriculum and important realworld issues. Besides that, the teachers' main role changes from that of a disseminator of information to a facilitator of learning. Boon (2004) affirms that teachers must act as a coach in PBL and they must know when to step in and guide the students to build and test strategies. He further argues that the coach should know how to guide students in receiving, sharing, and making sense of what they read, write, speak, and hear as well as gathering information and managing autonomous learning habits. This is agreed by Barrows 
Students' roles in PBL
While teachers act as coaches, students act as problem solvers who play active roles in PBL (Boon, 2004) . This is affirmed by Barrows (2001) that in PBL, students will challenge each other and themselves as they work, think and learning. However, Tan (2004) argues that in order to succeed in PBL, students must be able to work together, seek information from various sources and share their knowledge with others. 
Research objectives and questions
This study explored students' perspectives regarding the incorporation of PBL in ESL classroom at pre university level and their perceptions of student-peer collaboration and student-facilitator collaboration involved in the learning process. The research questions were:
· What were the students' perceptions regarding the use of PBL in ESL classroom at pre-university level?
· What were the students' perceptions of student-peer collaboration in PBL?
· What were the students' perceptions of studentfacilitator collaboration in PBL?
Methodology

Sample
This study involved 35 humanities students in Upper Sixth
Form in a school located in semi-urban area in Kelantan.
Teacher A who was teaching in the school but had never taught the class was chosen to become the facilitator as she had done an ample research on PBL for her master degree. All the participants are chosen based on purposive sampling. This is based on the suggestion by Singh et al. (2006) who assert that one needs to select a sample from which one can learn the most. Based on Teacher A's experience, it is believed that she would be able to manage a problem-based learning class.
Course Design Using PBL Approach
The two problems chosen were adapted from Mathews- 
Students' perceptions of the student-peer collaboration in PBL
The data gained from the questionnaire on student-peer collaboration ( Table 2 
Students' perceptions of the student-facilitator collaboration
Clearly, the findings from the questionnaire (Table 3) The interaction enhanced my confidence to raise my own ideas 8.
The Interaction enabled me to value the opinion of other students 9.
I managed to link up the different ideas raised in the interaction 
1.
Interacting with other students helped me greatly in my learning 2.
I had a chance to share knowledge with other students 3.
I had a chance to cooperate with other students 4.
Learning by interacting with other students enhanced my confidence 5.
I experienced quality interaction with the other students in terms of learning 
Discussions and Implications
It is interesting to note that the use of PBL in ESL classroom has given positive impacts to the students and the learning of ESL. This is discernible where a significant percentage of students (100 %) claim that they have gained new state that PBL provides a student-centered learning environment where students are given autonomy to handle, set pace for their own learning, and pursue and directing their own inquiry. To some extent, it can be argued that the autonomy given to the students makes them feel less stressful thus enable them to optimize their learning.
Another significant finding is that all the students report that they could understand the materials involved in the learning process. This is also an important finding which shows that ESL students benefit from the incorporation of PBL. This is because in PBL students are allowed to use appropriate sources and choose materials which meet their proficiency level. As Krashen (1981) has proven in his
Comprehensible Input theory, learners must first be able to comprehend the input in order for learning to take place.
This shows that PBL, if planned carefully, could be employed to help less proficient students develop their language as they are free to choose materials that suit their current level of language proficiency before they move on to more challenging materials.
In terms of student-peer collaboration, the findings clearly show that students feel the collaboration contributes to the positive educational output where they manage to link-up different ideas raised in the discussion, share knowledge among collaborators and engage in a quality discussion. However, a critical look at the questionnaire for studentpeer collaboration reveals that it is viewed less positively compared to the questionnaires for the perspective evaluation on the use of PBL and the student-facilitator collaboration. This is discernible where for all the statements listed, students prefer to choose Agree (A) compared to Strongly Agree (SA) like in the other two questionnaires. This is perhaps due to the duration of this study that lasts for only six weeks which allows little opportunity for the students to better know their group members hence make them feel less comfortable when working in the group. Besides that, the students have not much experiences working in the group prior to the study as their teachers prefer to carry out whole class and pair work activities.
In terms of student-facilitator collaboration, it is no doubt that students perceive the collaboration as something that The finding which reveals that majority of the students (89%, n = 31) agree strongly that it is easier to learn with the help of the facilitator and the guidance given in construction of new knowledge implies that students acknowledge the important of the role of facilitator in broadening and facilitating their learning. This reflects that the facilitator in this study had played her roles well and managed to handle the conflict faced by many traditional teachers when conducting PBL. The implication is, teachers, if trained properly will be able to adopt the new roles involved in PBL.
Conclusion
In conclusion, problem-based learning should be incorporated in ESL classroom in the pre-university program as it would help to prepare the students to face the challenging learning environment of tertiary education by developing their thinking and language skills. If teachers are still teaching using chalk and talk technique or spoon feed the students at pre-university level, it is feared that the students would not be able to cope with the studentcentered learning environment at university level which more often than not, requires students to think critically and control their own learning. However, for PBL to be successful, the teacher who acts as the facilitator in PBL process must be trained properly so that he or she knows how to play their roles thus able to guide the students in regulating the self-directed learning.
Recommendations for Future Research
Recommendations for future research discussed in this section are based on the limitations and scopes of the present study. To begin with, future research should involve a larger sample size so that the findings could be generalized to the population. In addition, since the present research had already focused on the students' perceptions, it is recommended that the future research focuses on the teachers' perceptions of the incorporation 
